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| COURSE 1 CHILDHOOD AND GROWING UP |

UNIT b Understandmg Chlldhood

. Understandlng ChlldhOOd Developmental Perspectlve‘? Sl
' Dimensions of Childhood : Social, Cultural, Political and Economic?

Key Factors during Childhood : Family, Neighborhood, Community
and ‘School? Children and their Childhood: The Contextual Realities

of Bihar? General objectives of early childhood Education as related

~ to national goals.? Notion of joyful Childhoo
and educational 1mpllcauons? Dimensions

Lot - development : physical,
~ interrelationships and 1mpllcat10ns
Piaget, Ericksonand Kohlberg)

UNIT 2 Understandmg Adolescence
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cognitive, language, social, and moral,their
for teachers (wnth reference to e

- Adolescence : assumptlons, stereotypes and need of a hothc«r.
~ understanding? Major ‘issues: growth and maturatlon, nature and’
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school as a socialinstitution and its notions in Bihar, value formation

in the context of schooling? Schooling as a process of: identity i
| TR 2 : fhvirrearen @ @mer

cormation: ascribed, acquired and evolving? Gender Identities and
Socialization Practices in famuily, schools, other formal andinformal * {HIRIET - TR = i |
. T, Bl AN 9T B9 § T9%7 P sravasmar |

organization; Schooling of Girls? Inequalities and resistances in ¢ e T R -

society: issues of access, retention and exclusion . . : , B J& 9 IRYFTdT, WHT Ug Sg—nre ~ -

UNIT 4: Understanding Differences in Learners "4 ) | S

« Difference in learners based on socio-cultural contexts : impact of | eI & w9 ¥ el - faprg & gvop 9 ' .

home languages of learners‘ and language of instruction, impact of | _ Wﬁ@ﬁﬁmﬁiﬁﬁ:{ RO I . %W“ ¥ fheiRTawern
differential cultural capital® of learners? Differences between | - BRI | mﬁ_ﬂlﬁﬁwm
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- courses, enrichment activiti | R NArg | 9 g
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UNIT 5: Learner’s Identity Development - Fai : - . i\“ﬂ'HTfG{i U 3w wewt @t RLE
-Unde-r'standing Identity Formation®; emergence of multiple { | i o WI AN
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institutional contexts; the need for inner coherence; managing - [ BT ST 3R THH Yo I R RS S ) WE# GIRT—Yyop

. « SR SHIRT va et 1 wwoy
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mlc!ntldua;l and groups; social categories such ascaste, class, gender i

religion, language and age? School as a site of identity formation in | 3 | L V1 o TN
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COURSE 2 : CONTEMPORARY INDIA AND EDUCATION

UNIT 1: Understanding of the Can_cepi & Aims of Education

o . of

* Concept : Meaning and defimitions of education, Procgsselﬁon
education- Schooling,Instruction, Training and Indoctrinalioh.
Modes of education- Formal, Informal andNon-Formal.

- UNIT 3:

—{rar <ier/at, X, Ut
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*  Aims: Meaning and functions of Aims. Classification of Aims of
Education,Determinants of Aims of Education, Aims of education
in relation to an individual, Aims of education in relation to a society

/ Nation, Philosophical contradictionsbetween individualistic and
socialistic aims and their synthesis.

UNIT 2: Normative Vision of India Education

Normative orientation of Indian education: A historical enquiry.

Constitutional provisions on education that reflect National ideals:
Democracy, equality, liberty, secularism, and social justice.

India as an evolving Nation, State: Vision, Nature and Salient
Features — Democratic and Secular polity, Federal
Implications for educational system.

Aims and purposes of education drawn from the normative vision?

Education for National development: Education Commission
(1964- 66).

* Emerging trends in the interface between

e o (1) Political process and education;

(i) Economic developments and education; and
(iii) Socio-cultural changes and education.

Philosophical Vision of Education and the Philosophical System
*  Philosophy and Education: Meaning and definitions of philosophy,

Branches oftphilosophy and their relationship with educational
problems and issues. | '

Philosophical systems: Schools of philosophy- Idealism, Naturalism,

- Pragmatism,Marxism, and Humanism with special reference to their
concepts of reality, knowledgeand values, and their educational
implications for aims, curriculum., methods ofteaching and

| ~discipline. . | 2 S

UNIT 4: Philosophical Vision of Education : Educational Thinkers

* Anoverview of salient features of the ‘philosophy and practice’ of
education advocated by the following thinkers: =~

* Indian Thinkers: R.N. Tagore, M.K. Gandhi, Sw.ﬁlhi Vivekananda,
Aurobindo Ghose, Jiddu Krishnamurthi and Gij_j_u Bhai Badheka

Western Thinkers: Plato, Rousseau, DeWﬂy;-FrtJebel and Maria
Montessori

structure:

e
w

UNIT 5: Contemporary Indian Schooling : Concemsl'a'nd' Issues

* Universalization of School Education: Right to Education and
~ Universal Access: el

(1) Issues of (a) Universal enrollment
(¢) Universal success

(11) Issues of quality and equity.

(b) _LUriiver'sal retention

-‘ '. - ¥ =
- * = - -
h, - ':
e —




| S . ) ) i, Bihav m oo . '
| Agrawal Publications B.Ed, 1 & 11 vear B.R.A., Patna, 1. Un m Agrawal Publications B.EA. 1 & Il Year B.R.A., Patna, J.P. Uni., Bihar | 9
specific reference 10 physical, '

particularly to girl child and o qrefyd yonferaf—aei @ wwyem—anEdarE, yafaan, yareEaas
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»  Learning as a process of construction of knowledge - Constructivist
Approach to learning. |

+  Relationship of learning with school performance
~ learner.
NIT 2: Factors Affecting Learning & Management of Learning
~ Concept of Motivation: types, techniques of enhancing motivation,

«  Health. sleep. difficulty of task, content and study habits as factors

Influencing learning

»  Influence of method ot
and in-depth learning; Influence of prio

learning; Strategies for transfer of learning
learning — meaning and 1ts Causes; strategies

9 Meaning of learning to learn

and ability of the

learning: part and whole lcammﬂ superflclal
r learning on- present

« Forgetting classroom
for improving retention of learning

skills; Ways of developing sell- study. -

JNIT III: Understanding Teacher and Teaching |
«  What is teaching?; Teaching as a planned activity — elements of

planning.

«  Assumptions undf:rljmwr teachlng and their influence on the

~ planning for teaching. Proficiency in Teaching: Meaning and place
of awareness. skills, competencies and commitment.

«  Assumptions underlying effectiveness 1n teachmg —Behaviouristic,

Humanistic and Constructivist perspectives.

e Ananalysis of teacher‘s roles and functions, skills and competenmes |

in the Pre-active phase— visualizing, decision-making on outcomes,
prepanng and organization; Interactive phase —facilitating and

managing learning; Post-active phase — assessment of learning
outcomes reﬂectmg on pre-active, interactive and post- actlve |

ProCesses.

"« Characteristics assoclated w1th effectlve teachers Teacher S
professional identity — what does it entail?

UNIT 4: Planning for Teaching
*  Visualizing: The learner and learning readiness characteristics, the

subject matter content and their inter-linkages, the learnmg i

_resources, approaches/ strategies.

*  Decision-making on outcomes: Establishing general instructional

goals, specification of objectives and standards for learning,

allocation of instructional time for various aclw1tles/ tasks —
Instructional time as a variable in learning.

Decision-making on instructional approaches and stralégles
Expository or Inquiry, Individualized or Small Group or Whole Class

—skills required for learner enea em
decided. gagement in the context of the strategy
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* Preparing for instruction: Identifying and selecting available_
learning resources or developing required learning resource. '

* Preparation of a Plan: Unit Plan and Lesson Plan.
UNIT 5: Skills and Strategies of Teaching
* Introducing a lesson — need and various possibilities

* Motivating the learners and sustaining their attention — importance
of stimulus variation and reinforcement as skills.

* Questioning, Illustration and explanation as teacher competencies
influencing studentlearning in the classroom:

* Strategy of Teaching — a) Expository Strategy as approach to
teaching for understanding: Presentation — discussion —

demonstration, the Advance Organizer Model; b) Inquiry Strategy
~as_approach to teaching thinking skills and construction of

knowledge : Concept attainment / Concept formation, Inductive
- thinking, Problem based learning/ Project Based Learning.

* Approaches to Individualized Instruction: Computer Managed Ins-
truction, Programmed Instruction and Learning Activity Packages.

- », Approaches to Small Group and Whole group Instruction:
Cooperative and Collaborative approaches to learning, Brain:

storming, Role. Play and Dramatization, Group Discussion,
' Slmulatmn and Games, Debate, Qu1z and seminar.
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COURSE 4': LANGUAGE ACROSS THE CURRICULUM

UNIT 1: Language and Literary

e  Meaning of Language; various forms, systems and properties. --

« — Language capital of learners before school entry.

« How children learn language with special reference to Skinner,
Chomsky, Piaget andVygotsky.

e . Difference between acquiring language and learning language.

~« Social and cultural context of language; Language and Gender;

Language and Idenllty,Language and Power; Language and Class
“(Society).

*  Political context of language; Multlhncrual pempecmre of India and .
Bihar, Constitutionalprovisions related to languages in India.

—SHIEAT/OT, ST, Uiesh
—~Rita Chauhan

UNIT 2: Language in School Curriculum

« Home language and School language; Medium of understanding

~ (child‘s own language); | '

« Centrality of language in learning;

. Language across the curriculum; Role and 1mportance of languaﬂe

in the curriculum. b .

« Language and construction of knowledge; Understanding the
objectives of learninglanguages: imagination, creativity, sensitivity,
skill development

» Difference between language as a school- subject and language as a
means of learningand Communication;

o - Critical review of Medium of Instruction; leferent school subjects S

as registers;

 Multilingual classrooms; Mult1cultural awareness and language
teaching. R T,
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Policies of Language Education: COURSE 5: UNDERSTANDING DISCIPLINES AND
.  Position of Languages in India; Articles 343-351, 350A; SUBJECTS

1964-66); NPE-1936; — :
. Recommendation of I\o(t:harl i?ﬂ:?}iﬁi’segwn £-2005 (language UNIT 1: Basic Understanding of Discipline and Subjects
POA-1992;? National Curtl «  What is a discipline?; History of the concept of discipline.

education). | i »  What Are Academic Disciplines

' *  Need/ Perspectives. of the classification of Humanknowledge into
disciplines & Subjects; 1. The Philosophical Perspective: Unity
andPlurality, 2. The Anthropological Perspeetive: Culture and Tribes,
3..The SociologicalPerspective: Professionalization and Division of
Labour 4. The Historical Perspective:Evolution and Discontinuity,
5. The Management Perspective: Market and Organization,6. The

-+~ Educational Perspective: Teaching and Learning

 Difference between dls(:1p11ne and subject; Nature and scope of

| Agrawal publications B.Ed. 1
1T 3. Constitutional Prov isions and

‘ | : ¢ | g | L3 | disciplines/subjects .. - :
°  SIRTHR] MM ﬁr‘r e W W T . o * : qEar. ¢ Stren[zrths and weaknesses of disciplines:
« AP U9 Wﬁ: ISl 1 HIH, A TS 1<, RlhIAEY S  Basic premises and phllosophy of sub_]ect |
9T U9 wigd, S Tq FE (FA) | 2 * Aimsof d15c1p11nes/subjects for learners development in the national
s WWW%W W@ﬁ'&’ﬂﬁmw Wﬁ -7 context.
a1 § SREEd GaEe WaE | | - UNIT 2: I\(/Slompetenmes 1f«m‘ agd Advancement of the Dlsclphnes/SubJects
ngz:f‘am_ n@mﬁ‘w ., e - ° Casteryovert € subject. -
, _ - = qmE), ‘» .. Communicating the subject.
* & WM N4 faemert TT-— A @ q'[an:r W :ﬁ C-Hq"?f ; e Subject speciﬁc terms and their uses.
o HINI B GrE d o _ | .. 5 *  Projects/activities in the subject. * |
o HEM UGIHH — UIGIHH A Wﬁ THET 79 Hed | | G‘Hﬁ 2 * Research in subject/discipline; Methods of data eollectlon in the
o W IR IGP T DI Ehlf AT & AT @ Gaﬁw SN A B subject, Drawingconclusion, generallzatlon and theory deve10pment, |
S, BT, TEAIADAT, Hag-RierdT, @R Jes! - Preparing reference, notes andbibliography.

o  fIEmadl fawg & BT H 9T GEH @ 9IE &+ ©J H, HE.qA :FITqT UNIT II: Interchsmphnary Learning and the Related Issues
| ' ' - *  What 1s Interdisciplinary learning? Interdlsmphnary leammg —a

. HERY H R _ A, B — Rra . dialectical process, |
* aﬂa’?ﬁ?‘%mm P 3T HEIlEl_i Riel Iﬁillllf‘ 7 3 | '_ * - What are interdisciplinary subjects" -
, D ?f-'?” y 4 AL P | e ‘What are the generic objectives of interdisciplinary subjects‘? -
o TEHNRI BEN, TGATIRI ST SR AT RreTor | o * Do 1nterd1501p11na1y subjects require dlsmphnary depth?
5‘3‘ 3 : HaHnes WraeT ST JreT f9em & Afear E *. How can you design and coordinate interdisciplinary subjects'?
* 4R ¥ AT & R 3]3'\'1\%1 343-351 T 350 A . : * How can you assess interdisciplinary 1eammg‘7 ' _
DRI AR T G (1964-66), Riat . _TSERT if— 1986, ﬁlﬂiﬁq . Wl‘;at cn:gerla can be used for quahty assurance of mterdlsmplmary
subject Fetggin
3 B (POA) 1992$$I'ﬁﬁ?5r?ﬁlﬁﬂﬁl . ' ~
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UNIT 1: Gender Issues : Key Concepts

Gender, sex, sexuality, patriarchy, masculinity and feminism.
Gender bias, gender stereotyping, and empowerment. _

Equity and equality in relation with caste, class, religion, ethnicity,
disability and region.

Paradigm shift from women’s studies to gender studies.

Historical backdrop: Some landmarks from social reform movements

of the nineteenthand twentieth centuries with focus on women’s
experiences of education.

Contemporary period: Recommendations of policy initiatives
commissions andcommittees, schemes, programmes and plans.
UNIT 2 : Gender, Power and Education

*+ Theories on Gender and Education: Application in the Indian
Context

* Socialization theory
*  Gender difference
. Structural theory

Deconstructwe theory‘7 Gender Identltles and Socxahzatmn Practices

| in:
~* Family
e Schools -

Other formal and informal organization. ‘? Schooling of Girls:

Inequalities and resistances (issues of access. retention
andexclusion). -

- UNIT 3: Gender Issues in Curriculum

Gender, culture and institution: Intersection of class, caste, rehﬂmn
-and region. |

~ Curriculum and the gender. question.

Construction of gender in curriculum framework since
Independence: An analysis. 5

* Gender and the hidden curriculum.

Gender in text and context (textbooks’ inter-sectionality with other
disciplines, classroomprocesses, including pedagogy)

Teacher as an agent of change? Life skills and sexuality,

o, feame= e qu=
gorg 1 : foin fodw : qet wast wWearew

* m%ﬁmﬁﬁwweﬁvmﬁﬁmq&mﬁ uﬂunsi?\?
A YA |



a2 ¥ AT

Uni.. Bibar

& 11 Year B.RA. Patna, J.P

_ofy Tt e Afaaar, SRTERIEn

I Agrawal Publications B.Ed. 1
X Sqear AR FHE $ g W
‘g & | -

T—afear, RiEn—Irs died)
o TEU ISR H ATl
¢  TIgd DU 3R el

ED898 foi, foremera wd wwrt - —fawr Bt
EDG91 Gender, School and Society ~Vinoti Ojha Trivedi

- COURSE 7A & 7B: PEDAGOGY OF SCHOOL SUBJECT

PSS-1: TEACHING ENGLISH

UNIT I: Nature, Scope and Aims

language,English in Post-

knowledge; PositionOf English as second language in India;

*  Advantages & importance of English learning
' Ams and Objectives of teaching English.

Role of English language in the Indian context-: English as a colonial B
colonial times; English as a language of

General Principles of language learning with special reference to English

Agrawal Publications B.Ed. I & II Year B.R.A., Patna. J.P. Uni., Bihar | 19

The Constituents of learning a foreign language: the sound system,
the structural devices,vocabulary.

Difficulties in teaching English in India.
Curriculum of English .
Meaning and principle of curriculum construction.

Critical study of existing English curriculum in Secondary and senior
secondary Schools of CBSE, ICSE, BSEB.

Curriculum reform in English - Critical appraisal of NCF- 2005, BCF-
2008 in the contextof Language teaching.

Constitutional provisions and policies of language education-

:Position of Languages inIndia; Articles 343-351, 350A; Kothari

Commission (1964-66); NPE-1986; POA-1992)
Text books in English- Importance and qualities.

: Specific Instructional Strategies and Method of Teaching

Methods: Inductive deductive, lecture, discussion Grammar,

Translation Method, Directmethod, multilingual, their advantages
and limitations & comparisons.

Approaches- Structural approach and Communicative approach,
constructive approach.

~ Specific Stra‘tegies‘for teachi'ng Vocabulary: Its ways and Means

Specific strategies for Teaching of reading: Attributes of good
reading. Types of Reading,Good and bad habits of Reading, Strategies
to develop Reading Comprehension. Methods ofreading.
Specific strategies for developing Writing skills - Types of writing,
factors affecting writingskills, qualities of good writing (Role of
simplicity, logical thinking and organization inwriting).

EDG90

. New Trends in Teaching of English —Hena Siddiqui

 UNITI

PSS02: METHOD OF TEACHING HINDI
:Nature,_Scope and Aims ol

Language- its meaning and functions. The role of mother- language
in the education of achild. p— ' -

Special featl}res of Hindi language and,itsuniversal significance- the
cultural, social,practical, literary and linguistic. R

Aims and objectives of Teaching Hindi as mothér—tohgue and national
language. ' - i ha '

Difterent forms of Hindi ; Hindi as a language of knowledge; Hindi as -

first, second andthird language; Hindi at International level.

Difficulties in teaching mother tongue
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. Curriculum reform in Hindi- Critical appraisa _ 3 S fafr s =
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recitation, Major steps 1n apoetry plan.

rammar: Place of grammar 1n the .
rapeb] their relative merits.

teaching of Hindj,

Inductive and Deductivemethods and ﬂ -.

Teaching of Reading: Attributes of good reading. Types of reading-
Scanning, Skimming,Intensive reading, Extensive reading, Silent

reading, reading loud, Various methods ofreading- '
method. Alphabetical method, word method and sentence method.
Teaching of vocabulary-It’s ways and means, -oral work drilling

vocabulary building,making sentence.
Teaching of writing and composition: Letter wrltmg, Essay writing |

~and Precise writing.

W TE.TE.-02 ’I%chfﬁTaTUT-ﬁféI

-Wﬁmaﬁrm’:

ﬁw%w—aﬁa’smmwﬁmﬁqaﬁimmﬁﬁé .
e, Teph, AHIIS, AaeR®, |IERdl U9 qgari | y

fe=1 & fafr=1 v~ v o9 ) W @ vy ¥, R—waie,
fadme R gde W & w9 ¥, %Ww%mﬁl ‘j
AIGAT e 3 wfere | - :

e W e 9, ada weaf e TRy o) REK

R wrawm & gore—amn femr & wadd ¥ <rd G

- EREAI—-2005, fI8R 9reaeH, W 1—2008 @l AHIETHD T |

The phonic - .

ED004 &<t foraror

gaarad, fasga a1, 4F 9/, 99 9rEH, 999 o 9t fafeai—
< fafdr, quiren fafdr, ves faf¥r iR 9w fafdy)

A 1A su a1 @R veR, Sfee ot Erﬁ—ﬁ‘q'ra's{m
ALK IR CRIMGICRECRIGIE

ﬁ@ﬂaﬁ?mﬁram U3 T, ﬁraa‘a@?aﬁ'\rmﬁ@m

| W—Hﬁﬂ;

—ITHITEA Qe

PSS 03: METHOD OF TEACHING SANSKRIT

UNIT I: Nature, Scope and Aims

- Language- its meaning and functions. The role of classwal language
in the education of achild. Ll

Special features of Sanskrit language and its universal significance-
the cultural, social,practical, literary and linguistic.
Aims and objectives of Teaching Sanskrit as classical language.

~ Sanskrit language and literature ,Sanskrit language and Indian

languages, Socio-culturalimportance of Sanskrit language, Sanskrit
as a modern Indian language.

Principles and Difficulties in teaching old and c]assu:al lanﬂuaﬂe

UNIT II ;: Curriculum of Sanskrit

Meaning and principle of curriculum construction.

Critical study of existing Sanskrit curriculum in Secondary and
senior secondary Schools of CBSE, ICSE, BSEB. '

Curriculum reform in Sanskrit- Critical appraisal of NCF- 2005,
BCF- 2008 in the contextof language teaching,
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+  Teaching of vocabulary- It’s ways and means, oral work, drilling . _
vocabulary building,making sentence.?Teaching of writing and . W—W
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Unit III'I: Specific Instructional Strategics and Method of Teaching

«  Method of Teaching Prose; Dastan, Afsana, Novel, Drama, Sawanih,

Makatech and Insha.Major steps in the planning of a prose lesson,
+  Method of Teaching Poetry- Nazam, Ghazal and Rubace; Objectives
' of poetry lesson.Importance of recitation, Major steps in a poetry
plan.?Method of Teaching Grammar: Place of grammar in the
teaching of Urdu, Inductive andDeductive methods and their relative
ments. 1
»  Teaching of Reading: Attributes of good reading, Types of reading;
Scanning, Skimming,Intensive reading, Extensive reading, Silent

reading, reading aloud. Various methods ofreading; The phonic

method, alphabetical method, word method and sentence methaod.
* Teaching of vocabulary- Its ways and means. |
» Teaching of writing and composition: Khutoot Nigari (Letter

writing), Mazmoon Nigari(Essay writing) and Ikhtesar Nigari (Précis

WTIting).

UL.UH.TH.-04 33 Toreyor-fafyr |

IHE 1 : Ui, &5 31K e '
* TS 3 U9 ol | g @ Rienm ¥ A o gt

* S R SR (o) SR g W el —wiep,

IS, AEERS, HIERdl, U9 qgTST | '
* I @ A S R a1 @eT 79 s ),

"

*  ARd S AW TAer: faue & @ SR vedr, ¢ @ Afte

W (FR) ; 9 TS T B AN B FY A,

[]

[ ]

[ ]

[

i

|
L
]

Agrawal Publications BEL T & Il Year B R A, Patna, 1P Uni, Bihae | 28

yard 3 ¢ fRre srRyrern wehfanal af Rragor fafi

o g Ruaror Y RRY R, ST, SRR, FATEEH, IR AN g
R Y N T IS ASET N TR e |

o wRen R o fAaftr—aow, e AR W | wlen g W S,
i yrow o wE, BRE W B [ W (Tl wIn) |

o Ryl Ruaror A fAftn—ag e @R w1 R, ST
R e faftr el avrd it 7ot |

o TG FALTUT:—ITEY UTST W IOT | qrar] B YBR—T AT, TR 19T,
A areF, R e | e @ Rt RAiftwi-erm R, T
faftr, weg fAfYr olR wrer AR

o yrETeN Rs—gud arel AR UBR

o AT o} MR (xaen) TRl ® Raon: TEe TR (TN ) JOng
A (FEy o) SR TR AR (WR SR )

N IGUERS IS G2
3 Rraror

PSS 05: METHOD OF TEACHING HISTORY

UNIT-1: Nature, Importance and Aims of Teaching History

- A. Nature and Importance :

»  Definitions concept and constituents of History.

»  Correlation of the different aspect of History with other subjects
like Geography, civics.Economics, science and Technology.

~+ Importance of Teaching History.B. Aims and objectives :?General
aims of Teaching History.

+  Objectives of Teaching History- Instructional and Behavioural and
their relationship withcurriculum. |

«  Blooms Taxonomy of Educational objective.

UNIT II: History Curriculum _

+  Principal of curriculum construction. ?History curriculum and state
. NCERT Textbook controversy, history curriculum in CBSE. ICSE,
BSER ' _

+ Selection and organization of Historical materials :(a) General
Principles(b) Specific principles- Cultural Epoch, Bibliographucal,
Chronological, Topical,Integrational, Concentric, Spit‘nl and Unit
approaches, - c

«  Qualities of a good History text- books, 1S

o  Curriculum reform in History - Critical appraisal of NCE- 2003,
BCF- 2008 in the contextot Social Science teaching

ED418 —TUH, T, WaEh!
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UNIT2 : lnstroctional Strategies and Methods of History Teaching

e Mothady of Toaching Haxtory- lnductive deductive method, Sluw

Nelling Method, Lecturedlethod, Discussion Method, Soueeg

Methad, Projoct and Problem Solving Mathod,

o Tochnigues of teaching = Simulaton, aamming, survey method, |

case study, Reainstorming Team teaching,

« Leoarning in Groups: Cooperative and collaborative learning,
addressing neads otheterogoneous classroon,

« Use of ICT in learning History without burden?Teaching
controversial toptes i History,
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PSS 7: METHOD OF TEACHING CIVICS

UNIT-1: Nature, Scope and Aims of Teaching Civics
« Concept, Meaning and definitions of Civics. |
-+ Nature, Scope and Importance of Civies teaching at secondary level.
« Integration of Civics with other school subject.
« Civics teaching and national politics.
e General Aims of teaching Civics at secondary level.
« Instructional and behavioural objective of Civics teaching at
secondary level. _
UNIT 2 : Principles of Curriculum Construction
'« Meaning and principles of curriculum. W
~«  Place of Civics in secondary and senior secondary school curriculum
~ with specialreference to B.S.E.B., C.B.S.E. and .C.S.E.
e  Curriculum reform in Civics- Critical appraisal of NCF-= 2005, BCF-
2008 in the context ofSocial Science teaching.
«  Approaches to organize Civics curriculum in terms of correlation,
integration, concentric,spiral, unit and chronological approaches.
«  Defects in the present Civics curriculum at secondary level. -
« Text books in Civics- Importance and qualities
UNIT 3: Instructional Strategies for Civics Teaching EF
«  Methods of Teaching-:Expository Based : Lecture, debate,
discussion, storytelling methodDiscovery Based : Experimental/
inquiry/problem solving, assignmentsActivity Based : Simulation/
gamming, survey method, source method, case study,project method.
«  Computer assisted instruction, modular, mastery learning, Dalton Plan.

]
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. Learnine in Groups- Cooperative and collaborative learning,

addressing needs ofheterogencous classrooni. |
+  Techniques Of Teaching: Questioning, Dramatization, Role Playing,

Brain Storming.
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PSS 8: METHOD OF TEACHING GEOGRAPHY

UNIT 1I:

UNIT 2:

UNIT 3:

Nature, Scope and Aims of Teaching Geography

Nature, Scope, importance of Geography- Geography as 2 science
and art, place ofGeography in the school curriculum.

Values of Teaching Geography- Moral, aesthetic, Utilitarian,
practical, intellectual,vocational.

Objectives of teaching Geography at the secondary school level mn
the context of Bihar. ‘

Writing instructional objectives in behavioural terms and therr
importance. Classifyingthem into categories of knowledge.
understanding, application, skills etc

Geography Curriculum
Meaning and principles of curriculum development

Critical study of existing Geography curriculum in Sec. School
‘Curriculum reform in Geography - Critical appraisal of NCF- 2005,

BCE- 2008 in thecontext of Social Science teaching.

" Overview of the recent curriculum developments in Social Studies
- with special reference toGeography.

Importance of text books and practical classes 1n ceography.

Methods & Approaches of Teaching Geography
Method of teaching-Lecture method, project method, survey method,

observation method,laboratory method, comparative method.

_ picture method. |

gaTs 1

Approach of teaching -Inductive- deductive approach, descriptive
approach, regionalapproach, environmental approach, teacher-
Centred, learner- centred, activity centred,systematic approach.
Importance of excursion and tours in understanding oeography.
Techniques of teaching - Questioning, Dramatization, Role Playing,

Brain Storming. T
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PSS 9: METHOD OF TEACHING ECONOMICS

UNIT I: Nature, Scope and Aims of Teaching Economics A
* Concept, Meaning and definition of Economics. 0 R

® N tur
Ieie] e, Scope and Importance of Econonucs teachin g at secondary

* Integration of Economics with other school subject.
*  General Aims of teaching Economics at secondary levell.

* Instructional and behawoural
objectwe of Ec 3
secondary level | onomics ‘teachmg at

* knowledge of economy, gl '
, globalization, liberalization
sustainabledevelopment, development with socml Justltgrld pan

UNIT 2 : Principles of Curriculum Construction
*  Meaning and principles of curriculum construction.

* Place of Economics in seconda '
ry and se '
curriculum with specialreference to B.S.E. Bm((;rBsgcgng a:iyl (Sjcgolg |
*  Developmental trends in Economlcs leaching, :
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« Approaches to organize Economics curriculum in terms of
correlation, integration,concentric, spiral, unit and chronological

approaches.
e Curriculum reform in Economics - Critical appraisal of NCF- 2005,
BCF- 2008 in thecontext of Social Science teaching
UNIT 3: Instructional Strategies for Economics Teaching

o« Methods of Teaching-: ExpOSItory Based : Lecture, debate,
discussion, storytelling methodDiscovery Based : Experimental/ .

inquiry/problem solving, assignmentsActivity Based : Simulation/
gamming, survey method, source method, case study,project method.

«  Computer assisted instruction, modular, mastery learning, Dalton Plan.
e Learning in Groups- Cooperative and collaborative learning,

- addressing needs ofheterogeneous classroom. |
« Techniques Of Teaching: Questioning, Dramatlzation, Role Playing,

Brain Stormmg
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PSS: 10 METHOD OF TEACHING HOME SCIENCE - o Tl A ?mi: @ T m @ ’Fﬂ_*fl |
UNIT I: Aims and Objectives of Teaching Home Science 3 . ‘I’&'ﬁﬁﬁ! ¥ TrenEs quR|
Concept, meaning, and importance of Home Science education 'ﬁ c=rE L Gt T & s nRRREt
«  Philosophy of Teaching Home Science: From Rousseau to Modern e TERSE YENTRTel— SYBRYT T SHe TEREE |
age. ) - - o MEfE WR R TERE R § g Sads SEE, TR,
« Aims and objective of teaching Home Science | | e 3 IS T3 gofeT A1, YR, fve, AL ’*?R' W@“ _
»  Classifications of objectives in behavioral terms. : © TN U4 TS B g
«  The Scope and component of Home Sc. - Health and Hyﬂlene Food *_ .o W e TRRRR—SAeed T, ESTG'T EET W !
and Nutrition, Homemanagement, Preservation of Food, Chlld I A e ww
rearing, Textile and Clothing (bneﬁntroductlon) 2 _ — :
UNIT 2 : Curriculum and Textbook of Home Science - . f qI3a- e e
o M‘earilng and definitions of curriculum. | | . ED078 Tz famT forayor —Si. IR/, siaraa
*  Prnciples and bases of curriculum construction. i gl

*  Evaluation of present curriculum of home science in schools. PSS 11: METHOD OF TEACHING 'COMBIERCE 4
*  Home Science text books — functions and characterlstlcs | | "

S Curriculum reforms in Home science
INIT 3: Teaching Aids and Other Activities

* Home science laboratory -: jts equipments and maintenance..

UNIT I: Nature, Need and Objectives of Commérce Education
* Meaning, Nature, Need and Scope of Commerce Education.
-+ Justification for including commerce as an optional subject at school

.. level.
e AUdlﬂ V el'. |
B]aCkboar:]SU;]]a?:dS];n teaching Home Science at secondary ,}16;’; P +  Nature of general and specific objectiv es, behav ioural objectives.
computer | raeand. fng Bulleu n board; Radio, film, _ * Technique of writing objective- instructional and behavioural.
* Role of Excyre: AT, . * Importance of Commerce in daily life
* Co- curricyl rsmn. %_WS"S' 2o . 5 _ UNIT 2 : Curriculum of Commerce and Text b{mks
N - ar aclivities- socialized techniques ; role expectation=: *  Concepts of curriculum and syllabus.
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Unit 3: Methods and Techniques 0

«  Lecture Method.
«  Question-Answer Technique

« Discussion Mcthod” Project Muhod
Problem Solvi ing? Games Nlt.lhOd
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UNIT-1 Nature, Significance and Objectives of Teaching Physical
 Nature of physical science: as a body of knowledge, method of
inquiry and attitudetowards life; theory and experimentation;
relationship of physical sciences with othersciences.

« Physical sciences and modern Indian society: Relationship of

physical sciences andsociety, impact of physical sciences on modern
Indian society with special reference toissues related with

environment, industrialization, sustainable development and peace?
Aims and objectives of Teaching Physical Sciences, Instructional
and Behaviouralobjectives with reference o Bloom Taxonomy of

educational objectives.
» - Scientific attitude and scientific methods of inquiry as related of

Physical ScienceTeaching
UNIT II ; Physical Séiencé Curriculum
e  Meaning and definition of Curriculum
s “Principles and steps of Curriculum construction

» - Place of Physical Sciences in present secondary and senior secondary
~ school curriculumwith special reference to CBSE, ICSE and BSEB.

* Rimitations of existing Physical Science curriculum at secondary

. school level.
*  Curriculum reform in Scwnce- Critical appralsal of NCF— 2005 BCF

2008 in the contextof Science teaching

UNIT 3: Methods and Approaches for Teaching of Physu:al Suence

*  Qualities and competencies of a physical science teacher.
~*  Methods of teaching -: Inductwe—deductwe,Analyhc synthetic,
heuristics, experimental,problem solving, project, lecture,
demonstration, Programmed instruction, team teaching.

* Techniques of physical science teaching — Oral, written, drill,
assignment, simulation, termteaching, task analysns, laboratory
techniques and supervised study.

*  Approaches - Defining, concept formation, statmu necessary or

-sufficient condition, ﬂwmgexamples accompanied by a reason.
Comparing and contrasting ,Giving counter examples.
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EDG139 Teaching of Science ~Sunita Sundriyal

PSS 13: METHOD OF TE ACI"NG BIOLOG‘ICAL

SCIENCE

UNIT-1: Nature, Scope, Aims and Objectives of Teaching Blology‘
* Nature, scope and importance of Biological sciences education.

*  Aims and objectives of lmahmg Bmlr)glcal Su(,nu, in terms of

their learning outcome.

*  Emergence and development of Biological science education.

*  Discoveries and landmark development in hmlngy and contribution
of Eminent Indianbiologist,

mg Agtavenl Palillentlong 18001 & 18 Year WA, Patna, LV, Uni,, Bibar | 37

o 'Nelentifie atthtade and scientific method as the major objectives of
Blologleal seienceteaching,
UNIT 21 Blologlenl Sclence Currlealum
o Meaning and delinitions of curriculum,
o Prinelples of curriculum construction and development uf curriculum
In blology.
o Delects In the existing Biological science curriculum at mwndary
level.
o Curriculurn reform in Science- Critical uppmiﬂal of NCF- 2005, BCF
2008 1n the contextof Science teaching,
« T'rendw in Science curriculum; Consideration in developing learner-
centered curriculumin biology.
UNIT 111 Methods and Alds in Teaching of Biological Science

¢ Mecthods of teaching- Lecture Method, Demonstration method,
[ecturescum=Demonstrationmethod, Heuristic method, laboratory
“method, Project method, Programmed Instruction andTeam
Teaching.
o Teaching aids in Biological science teaching- Audio,Visual and
. Audio-visual.
"o Use of community resources in the teaching of Biological sciences.
«  Orgunizing co-curricular activitics in Biological Sciences : Science
club, Field (rips,Science fair, Science Quiz etc.
*  Organizing Biological science Resource centres Biological science
| laboratory, andBiological science Museum.Setting and mamtammg
an Aquarium, Vivarium andBotanical garden.
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UNIT 1: TAims and Objectives of Mathematlcs Teachmg 1

* Meaning and nature of mathematics: role of Axmms hypolheSIS,

postulates, operations etc.

*  Scope of mathematics as school Sllb_]ECl and in dally llfe operatlons .

Developmental trends in mathematics teachmg |
*  Correlation of mathematics with other school subject
* Need for estabhshmg general objectives for teachin g mathematics.

* Objectives of teachmg mathematlcs in terms of Instructlon and

Behaviour. - |
UNIT 2: Mathematics Cu rrlculum and Text Book
*  Meaning and definition of curriculum. -
*  Bases and principles of curriculum construction,
Place of mathematics in school curriculum.

*  Curriculum reform in Mathema :
tics — Critical a | of NCF-
BCF 2008 in thecontext of Mathematics teacl:jllljlrl?;sa

A4 Ev :
aluation of mathematics curriculum at secondary and semo!’

secondary stages.
Text books and supplementary materials in m'athcrn.atics;

¥ —Reena Bhatl i

PSS 14: METHOD OF TEACHING MATHEMATICS |

2005: I
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UNIT 3 : Methods and Approaches for teaching of Mathematics

Qualities and competencies of a mathematics teacher

Methods of teaching -: Inductive—deductive, Analytic synthetic,
heuristics, experimental,problem solving, project, lecture,
demonstration, Programmed instruction, team teaching.

Techniques of mathematics teaching — Oral, written, drill,
assignment, simulation, termteaching, task analysis, laboratory

techniques and supervised study.

Approaches - Defining, concept formation, stating nccessary or
sufficient condition, givingexamples accompanied by -a reason.
Comparing and contrasting ,Giving counter. examples.
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Aims of Teaching Computer

UNIT 1: Nature, Scope and

. Mecaning and Concept: | | * U (31l YT BT |
'« Nature and Scope. o _ *  IGEHH XAl W RIGT |
. Tmportance of Computer SCIeNEE: | 1 * X7 RS @ urgusH w1 e |
. Aims of teaching compmur:d o iadiivse H . U SN 4 e ey
) ms al ~ A5,
.  Difference blaz:;:;l‘i | mﬁ 3 : ot fagm W Rraror Farfir & freror sggTeAT
. ona |
}[I‘;inc::::ny and writing Instructional objectives 1n behavioural termg e fafer |
UNI:I‘Z Development of Computer Science and its Curriculum : o yeeE fafer
. First step in computing. e * TS fafer
. History of Computers n India. ; | Dreeg gRkRe® fafyr|
+ - Importance and Limitations of Computer. . 5 qﬁqjlw Ry

. Curriculum (meaning and concept).
‘e Principles of curriculum constructlon
 Development of Computer Science Curriculum.
«  Place in the School Curriculum- in the era of globalization.
UNIT 3: Methods of Teaching and Teaching strategies in Computer Scnence |
« Lecture method ‘ -
» Demonstration method
« - Laboratory method
* Heunstic method

UNIT 1: Engaging with Narrative and Descriptive Accounts

* The selected texts could include stories or chapters from fiction,
~ dramatic incidents, vividdescriptive accounts oreven well-produced

+  Project method HEpE R comic strip stories.

*  Assignment method ' . Suggested Activities

* Problem solving method BT * Reading for comprehending and visualizing the account (individual
*  Computer Assisted Instruction I Al 'rRL, S plus group readingand discussion/explanation)

Re-telling the account — in one’s own words/from different points of

ﬁ-@.@.“l 5 W FQT&:NT-W 4 1' B view (taking turns ina smaller group)

‘ ‘ gy Narrating/describing a related account from one s life experience
33‘“? 1 : QU ﬁsﬁrﬁ ﬁ’T&TUT Ft W &':5‘ ‘QEI w * - | (in front of a smallergroup) -
? ;
. 3% T Wee 4  I-1 - * Discussion of characters and situations — sharing interpretations
R R . Y 24 | and points of view (in asmaller group) |
e '\“FTU]?ﬁ R eqhﬁm |- - _ . s *  Wrnting based on the text, e.g. summary of a scene, extrapolation of

story, converting asituation into a dialogue, etc. (individual task).




UNIT 2: Engaging with popu
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Sugeested Activalies
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include articles, biographical wrniting, o
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o f:;w\. history. SeoSTapay. literature/language pieces). For
:ﬁ: Unit. thestudent-teacher should work 1n groups divided
this Uail. 12 <. within whichdifferent texts could be

am;:f::r; o their subpx
read by different pars of student-teachers.
- £

Reading 1oSX
igmdad reading inpairs and simple note making) using -reading

q}d“u."]f&\ SOCO &8 Xad

informaizon.
Identifving major COnSPLsS and 1deas involved and making notes

onthssem comaschematic form = flow diagram, tree dlagram mind
map. etc. (guided working 1n pairs).

Explaining the gist of the text/topic to others (in the larger subject -

group).
Attending the wrining style, aub_]ect -specific vecabularx and

‘perspective” or ‘referenceframe

(eroupdiscussion and sharmg).

Writing a review or a summary of the text, thh comments zmdf

opinions (indrvidual task)

UNIT 3: Engaging with Edocationa Writings

Selected texts could be drawn from the wide range of p-upular
educztional writing in theform of well- wnitten essays, extracts or
chapters from authors who deal with themes fromeducation,
schooling, teaching or learning. The writings selected should present
2 d=finite pointof view or argument about some aspects of the above
themes. Student-teachers can be groupedrandomly for this Unit.

SWAMS

Rezding for dlmm the theme(s) and aroumem of the essay

(zmded mﬂmggdwxduall) Or INn pairs)

Anzivus of structure of the essay/arucle, identifying sub-headlnﬂ& .
key words seguencing of ideas, use of concrete details, illustrations

andfor sutistical representations.etc. (guided working in pairs):
’F“*’E-"‘*E»" the structure of the argument—identifying main ideas:
=oOEamcing wopicsentences of paragraphs, supporting 1deas and

- 3
Crzmpier. terms psed 2s connectors andtransitions (0u1ded small

group ducussion).

teachers(vanous sciences.

ract overall meaning. information. subject knowledge

L =< scanning. skimming ;mdreadmo for e’(tmcunn -

in which different toplcs are

presented—this will vary across subjects and texts.and requires some
interpretative skills for ‘placing’ the context- of each text

s?ﬂéz
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Discussion of the theme, sharing responses and point(s) of view
(small group discussion).

Writing aresponse paper (individually or in pairs)? Presentations of
selected papers, questions and answers (large group).
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UNIT 1: Drama as Performing Art and its Relevance to Educatlon‘?

Understanding the concept of Drama and its relevance f or Education.

Drama as pedagogy.

Organizing drama: preparatory activities and resources, ,dramatlc =

society.

Playing Drama: story, dialogue, characters, Symbols creaun g dlfferent

situations.

COURSE EPC 2 : DRAMA AND ART IN EDUCATION k|

Other forms of theatre; Stage Plays, Skits, Mime, Street PlaYS

Knowledge of Indian and regional drama traditions.

 Appreciating art of drama in learners

UNIT 2: Visual Arts and Crafts

Understanding visual arts and crafts with their mlevaﬂce for

Education, _ | . _ -

‘I'g]sua] arts and crafts : different forms, basic resources and their
" owledge of Indian Craft Traditions and regional folk arts.
PPreciating visual arts and crafts in learners

- Social Relevance of dance and Drama in Contemporary Indian Scene ]

usé.

Agrawal Publications B.Ed. I & II Year B.R.A., Patna, J.P. Uni., Bihar | 45

UNIT 3: Art —aided Learning and Role of a Teacher

Integrating Drama with school curriculum.
Dance/drama research and other component of correlated arts. -

Integrating Arts and Crafts with school curriculum.
Visualizing School and Classroom as a space for art aided learning.

Preparation of teacher for art aided learning.
Role of Media and technology in the study and propagation of
dance/drama
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T 3 : ,m‘ﬁa’ e ' I Year |

a@%m _ . _ . Course ' |

e ' g : Course 7b| Pedagogy of a School Subject- 2
Part-I1

” . 3 - Course 8 | Knowledge and Curriculum 4

Course 9 | Assessment for Learning 4

Course 10| Creating an Inclusive School 2

e | 1 g : Course 11| Optional Course*** 2

Course g)

'| Understanding the Self

EPC 4
Course Ta

—— - £ R N P R T

School Internship

Engagement with the Field: Tasks and Assignments for Courses 1-6 & 7a.

EDS833 m@mm — e sitaraa

EDG84 ICT in Education, Vision and Realities —-Bhavna Shukla | COURSE-8 : KNOWLEDGE AND CURRICULUM

UNITl KNOWLEDGEAND KNOWING
e - Concept of Knowledge
~» What is knowledge?
H _ * What is knowing? Can doing, thinking and feeling be discerned
- separately 1n knowing?
o Differentiation between information, knowledge, skill, belief and
truth. '
-«  Knowing Process
* What are different ways of knowing?

. How knowledge can be constructed" What IS mvolved in
B construction of knowledge?

» What are the relative roles of knower and the known in knowledﬂe
transm15510n andconstruction?

e Facets of Knowledge

* What are the different facets of knowledge and relationship, such |
- as: local anduniversal, concrete and abstract, theoretical and
practical, contextual and textual, schooland out of school.

* (With an emphasis on understanding special attnbutes of school
knowledge.)

* What is the role of culture in knowing?
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. How is knowledge rend

| anisation in Schools
oo and Its Organisationin S

Can we categonze knowladge? On what basis

are included school education.

~ - wl * N E -‘l‘:’r{:

What forms of knowledg ‘ o ‘

On what hasis are knowlodge Categores selected inschool education
n Wil BN - .

Who selocts. legitinuzes, and org gories of knowledge iy

~

anizes cate

schools.

[n whatform.
How does school knowladge gt reflee

svilabus andtextbooks?
UNIT 3 : Concept of Curriculum

ted in the form of curriculun,

*

curriculum in schools. |

significance inschool education.
Noton of the textbook. '

.

context.
Mezning and concerns of ‘hidden’ curriculum.

Ad

action? How to reflect o

Understanding the meaning and nature of curriculum: Need for

Curriculum visualized at different levels: National-level; state-level;

-
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Considerations in curriculum development at the level of the school:
(1) Forms of knowledge and its characterization in different school
subjects (i) Relevance and specificity of educational objectives for
concerned level (111) Socio-cultural context of students -
multicultural, multilingual aspects (iv) Learner characteristics
(v) Teachers’ experiences and concerns (vi) Critical 1ssues:
Environmental concerns, gender differences. inclusiveness, value
concerns and issues, social sensitivity,

UNIT S : Curriculum Development

Differentiatine curriculum framework, curriculum and syllabus; their

Facets of cumiculum: Core curriculum—significance in Indian

school-level; classlevel and related issues (Connections, relations

and differences).

Trends in the curmiculum of school education at national and state
levels (with referenceto National curmiculum frameworks)
UNIT IV: Curriculum Determinants and Considerations .

* Namwre of leamer and the Forms of knowledge; Nature of learner,
11':‘-‘&1_‘5 {-‘Bd interests, and learning process; Forms of knowledge and
disciplines. and their characterization in different school subjeC}S-

2:;) eco?omilc. necessities; (hi) t?chnological possibilities; (V) cultural
entanons‘, (V1) national priorities: (vi1) system of governance and

Power relations: and (vir) International contexts

Inequality in educational stand ‘

Standards; issues related to co

and priorities:

Difference between curriculum framework, curriculum and syllabus.

Dcl‘_ﬂ'mm of curriculum at the nation or state-wide level: (i) social-
P Oh..' t_Jcal'C"!m‘:algeographlcal-economic diversity; (ii) soci0-
poiitical aspirations, including ideologies and educational vision;

ards, need for common gOaIS and 3
mmon school curriculum National goals

: -i gﬁlﬁ ‘ 1
.

¢

Understanding different approaches to curriculum development:

Subject-centered; environmentalist (incorporating local concerns);

behaviourist; competency-based (including ‘minimum levels of
learning’); learner-centered and constructivist.

Process of curriculum making: (i) Formulating aims and objectives
(based on overall curricular aims and syllabus) (ii) Criteria for
selecting knowledge and representing knowledge in the form of
thematic questions in different subjects (iii) Organizing fundamental
concepts and themes vertically across levels and integrating themes
within (and across) different subjects (iv) Selection and organization
of learning situations (v) selecting learning experiences (v1) choice
of resources. (vil) planning assessments.

Syllabus in different subject areas, time management, Text book as a

“tool for curriculum transaction, other learning resources such as on

learning*® and ICT, interactive videos, other technological resources.
Planning and use of curricular materials — teachers hand book, source
book, work book, manuals, and other learning materials.

*
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COURSE 9 : ASSESSMENT FOR LEARNING

UNIT 1: Introduction to Assessment & Evaluation

* Concept of test, measurement, examination, appraisal, evaluation
and their interrelationships. '
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Purpose and objectives of assessment-

feedbacks, gmdingpr?nmlioill;"m ‘
" ¢ 2 Forms of assessment . o

(lh rgizii;t:nplu:glc( Formative, Qummative, prognostic; diagnog;; c:

Norm referenced;Criterion referenced. S

Based on nature & SCOpe: Teacher m'adc; Sl.,-ln‘ :.lr ,I zc‘( ,

Based on mode of responsc: Oral, written, performance,

2.
3. s B L
nternal, External, self, peer, & teacher.

4. Based on context: |

5. Based on nature of information 2

Qualitative. | ‘ 2 |
+ Importance of assessment & evaluation for' Quality Education - g5

tool in Pedagogicdecision making on as writing instructionaj
objectives, selection of content, teachinglearning resources,

methodology, strategies & assessment procedures followed.
«  Authentic assessment; school based assessment

UNIT 2 : Assessment of Learning
«  Concept of Cognitive, Affective, Psychomotor domain of learning,

« Revised taxonomy of objectives (2001) and its implications for
- assessment and statingthe objectives. |

« Constructing table of specifications & writing different forms of
questions — (VSA, SA,ET & objective type, situation based)

*  Construction of achievement tests- steps, procedure and uses

»  Construction of diagnostic test — Steps, uses & limitation
UNIT 3 : Assessment for Learning

* Need for CCE its importance and problems faced by teachers. f -:_

* Meaning & Construction of process-oriented tools — observation |
schedule; check-list;rating scale; anecdotal record:;

* Assessment of group processes — Nature of group dynamics; Socio- |

metric techniques; steps for formation of groups, criteria for assessing

tasks: C::ltena‘s for assessment ofsocial skills in collaborative or .
cooperative learning situations, |

. Qu-ality assurance in tools - Reliability (Test-retest: equivalent forms,

¥ e -—

Portﬂ::lio assess_ment — meaning, scope & uses; developing &
assessing portfolio;development of Rubrics.

UNI'I 4 : Individual Psychological Assessment - . * |

Measurement of intelligence: Individual- Groy p, Verbal- non-verbal,

1
L

certification, diagnostic of ]c‘"‘"ing g

athered: Quantitative, g

b ——— o —
e T e — e — g — 15" et ¥ . P - 2
¥ ot
-
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o Measurement of Interest: Use of interest inventories.
. Measurement of Attitude: Use of Attitude Scales,
« Measurement of Personality _
UNIT 5: Interpretation and Reporting of Student’s Performance
« Interpreting student‘s performance.
[. Descriptive statistics (measures of central tendency & measures of
~variability,percentages).
2. Graphical rcprcscntzition (Histogram, Frequency Curves).
3. NPC - percentile.? Grading — Meaning, types, and its uses.

e - Role of feedback to stake holders (Students, Parents, Teachers) and
to improve teaching —=learning process; Identifying the strengths &
weakness of learners. Fa S

»  Reporting student‘s performance — Progress reports, cumulative
records, profiles andtheir uses, Portfolios.
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COURSE 10: CREATING AN INCLUSIVE SCHOOL

UNIT 1: Introduction to Inclusive Education

« Concept meaning scope.and challenges of mcluswe education.

»  Distinction between special education, integrated education and
inclusive education and their merits and demerits

o  Creating inclusive environment — physical, social and emotional
(barrier free environment) -

» * Role of parents, head masters and teachers in ensuring equal
‘educational opportunities for these students

* Facts and myths of inclusive education with particular reference to
-Indian context

« Factors influencing inclusive education
UNIT II : Nature and needs of Students with Diverse Needs (SWDN)

«  Definition, types and classification of SWDN (Visual Impairment,
Hearing Impairment, Specific Learning Difficulties, Locomotor and
Neuromuscular Disorders, Cerebral Palsy, Mental Retardation,
Autism, Leprosy Cured Persons, Mental Illness and Multiple
Disabilities, special health problems, gifted, creative, SC, ST, girl

. students, rural students, students from linguistic minority, street
children, migrant workers children and orphans).

s Characteristics and educational needs of SWDN based on research
7 evidence. |

¢ Concept of an inclusive school — infrastructure and accessibility,
human resources, attitudes to disability, whole school approach,
- Community-based educann

* Supportive resources and services for children with SWDN in
| inclusive education

_~ UNIT III : Educational Strategies, Management and Assmnent Techniques

for SWDN

-+ Importance and need for adaptation (content and memodoloay for
~various subjects taught at secondary level for different categories of
¢+ students coming under diverse needs) -

Guidelines for adapting teachlng science, socml studles mathematics
and languages at the secondary level |

- -Educational measures for t;,ffectwe 1mp1ementat10n of inclusive
education. B T

Teachers‘ role in 1rnplementm g reforms 1n assessment and evaluation
in inclusive education; Type of adaptations / adjustment in
assessment and evaluation strategies used for students with diverse
needs; Importance of contmuous and comprehensive evaluation.
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COURSE 11: VOCATIONAL WORK/EDUCATION
1. TAILORING

UNIT 1: Introduction to Sewing
* Information on Sewing Machines,
»  Safety precautions to be followed while operating lhe'm‘achincs.
 Maintenance of Sewing Machines, | |
* Repairs and corrections in Machine and stitches, |
*  Usetul materials for sewing; Knowledge of needles & threads

- UN'IT 2 Tecliﬁiques & Pattern

* Techniques; Information on body structure, Right technique for

' measurements, Precaution while cutting, Useful tip for perfect sewing;

* Patterns; Stitches pattern in sewing; Whipping stitch, Slip stitch,

'+ Button Hook stitch, Over sewing stitch, Plain seam, Over cost seams,

» ‘Decorative Stitches. ’
= Use of accessories like buttons, Elastic, zips in sewing, Variety of
cuffs, Collars, strips, facing and lining, Variety of Sleeves and Pockets
UNIT 3 : Different Kinds of Apparels e G
»  Kids Apparels;New born essentials, Cloth Diapers, Simple baby suit,
Zabla set, Baba suit, Kids Daily wear, Night Suit, Frocks; Sun -
frock, A-Shape Frocks, Plain frock, Umbrella frock, Party frock, School
- Uniform (Skirt and Blouse) S '

* Qirls and Women Apparels:Petticoat, kali Petticoat, Plated Petticoat,
8/6 kali Petticoat, Tunics and tops, Tops with variety of collars, Short
tops, Simple tops, maxis, Salwar — Kurta,2 Year B.Ed. Syllabus of
Patna University Normal salwar, Normal Kurta, Blouse, Simple
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' Choli Blouse, Ramee? with dart, princess line, wiy, Kalj, ;

Blowss with yoke, overlap sty le.

oce, umbrella - -
PIOeS, L  Daily Wear, Under Garme
TN 331":15-; al } et mnlt‘nts,
onits i"\pl Nnmlal

sdar Pyjama, Kurta - (Bengalt & Lucknow; Kalig
rs., shorts & T- shirts, Gent's Night suit, !

i -
=
i
i
=9
-
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[
Py
miT
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. Boysand O

Pyjama, Chu
signs), Shirts, Trouse

des
»  EMBROIDERY

it e T N e — e g

: Introduction of Embroidery
roidery — Mahabharat, Ramayan & Indus vy,

reference to decoration on garments.

UNIT

«  History of Emb
civilization. Give —_—
: s oy af \ 9 . 1
Use of embroidery on State regalia l}ke curtain, cushiops, wal]
state robes and throne canopies. |

lley |

'

hangings,

development of embroidery as an craft. _ .
«  Sources of and inspirations for motifs and designs nature, jewelry

f

painting & etc. ... :
»  Centers forembroidery & the development of traditional embroidery
of each state of country | - |

UNIT 2 : Elements & Principal of Art -

« Study of live, form, texture, colour, pattern, light and space B!

»  Principal of Art; Study of harmony, balance, repetition, rhythm |
proportion & emphasis _

*  Placement of design alive vertical, horizontal, diagonal, half drop, i |
brnide placement etc. . 8

* Kind of designs; a. Naturalistic, b. Conservative. c. Decorative, d.
-abstract - . | F

* Understanding and Using colour; Classification like primary,
fmm_i&r}' & tertiary colour, Characteristics like hue, value &
lllﬂtﬂllSII’:\r’; a. Type like cool/warn, advancing/recoding b. Colour
- almomesfschﬁmes —monochromatic complimentary, analogous efc-
Factors affecting choice of use of colour §

*  Study of embrojd :
oy roidery, tools and equipment specially kinds of need!€s
* Basic embroide
fy stich in, satin,
long & shor etc. o likes stem, chain, 54
*  Stud = |
ofBj]:,f '[I)‘;-ladlu':{na;}l:.umbrmderies of India: Kantha of Bengal, Sujnt
ol Punjab, Kasyj of - - ZardoZ!
f : ’ of Karhatalia, Kashida &
of Kashimir, & Chikankarj of Licknos: 1a,

The pstronage of Mughals East India Company in the growth & |
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m

yNIT 1: Tools and Accessories for Stitching

o  Tools & Accessories required for stitching on leather.

«  Types of sewing machines like Flat, Post & Cylinder Bed. Worki g
mechanism of sewing machine, Identification of the problems in
sewing machine and troubleshooting measures. Safety precautionary
measures 1n operating the machine ? Reinforcement materials and
their specific applications.

« Lining materials and their use for 2 given purpose ? Fittings &
Fasteners for a specific job.

«  Needle points, sizes (numbers) and parts.

«  Dafferent types of threads, sizes and guality parameters

UNIT 2 : Basic Cutting Practice

«  Cutting methods
(1) Hand-cutting
(ii) Machine-cutting

 Pattern nesting | |

« Safety precautions to be adopted while handling knife

« Minimize wastage of material while cuning

UNIT 3 : Stitching Practice on Leather <3
'« Various type of stitches like lock stitch, chain stitch, zig zag sttch
and overlock stitch

 Sutching on Various types of leather -

«  Grading and assorting of leathers

e  Various types of Scams o

¢ _Various types of leather products

»  Various types of edge treatmenis -

e (Causes and Remedies of needle and thread breakage

*  Adhesives for leather products | P

4. HORTICULTURE & GRADENING |

UNIT 1: Graden Design |
« Scope and objectives of gardenmng. o 3
Style of gardens: Formal, Informal ? Types of garcenst English,
Mughal and Japanese. B s _

« Components of garden. | _ _
Planning of outdoor gardens: Small. Residential, Larger Home
Garden. Roof Garden. Terrace Garden. Children’s garden. School
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Indoor gardening.

| » . Specialized Gardens
UNI"_[‘,Z_SPC‘U“ Bo oarden, Sunken oardae

oarden, Kitchen garden, Pavedgarden, DFSII gm‘dﬁlh‘Rock gar

L’E‘emlce garden, Water garden & Bollle garden (Tcrmnum)‘ Con

of container / pot garden and designs

UNIT 3: Nursery Production and Management: . ;
. Scope. Site, Soil (Types of sotl, watfar holding capacity, fie]( capacity |

Electrical Conductivity, pH.), Environment (knowledge of clim*u.y q|

~onditions). Layout, Manure, Fertilizers, Maintenance, Gardep, .mz,llf‘

Culture and Garden calendar, Types, Nursery beds, Pest & DiSca;:

management. Hi-tech Nursery. . |

Propagation of ort.lamental‘ﬂov.iers/p.lants byl seeds, layering, |

Vegetative propagation techmques. C}lttlng and 1ts types, Budding .

and its types, Grafting and it types& tissue culture.

«  Propagation of bulb plants: Scaling, Scooping, Bulbils;
Cutting. |

*  Trees and therr significance in garden and landscape designing,

* Ground cover plants, Ornamental ferns and their propagation

Herb_aceous perennials, Annuals& Biennials: Important Genera ami

Species, their importance in garden designs; Orchids: Environment,

L

du"a
Cepy |

- ==

propagation, potting & compost, nutrient supply, watering, important { 4

species.

UNIT 1: Concept & Mehod of ScientiﬁcA”gricultufe ISR

crop, fruj veop :
P, Iruits and ' vegetables as 4 subsidiary occupation,.Ability to

realize the sigp ' 5
significance O.f the compost drive and reclamation

according to weather
: Stt:{rmg & Marketing
Knowledge of storj

UNIT 2

' preparation of usual

' accounts g d 3 .
Uit 3: Vegetable Gapgany o1 dignity of labou

FO”OWin .

g Pract; ¢

Outof kitchep g:l.e;e;?""edﬂ)f actice in vegetable gardening (2) 18Y
' °Mpound (P) Practice of raising seedlings In

t

Division, |

Abili - . _ g
to selt;::(;aiejp;emate i 1nip ortance of scientific agriculture, ability |
or a crop andcrop for a piece of land, ability to grow |

- ng griin‘s, Preparing them for the markétPracli?ﬁe
udget and profit and loss, knowledge of

al‘dening L. ' ' - *‘
. | |
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seedbed/sowing seeds () transplantation of sapling(required in some
vegetables) and (d) regular care of growing plants (d) Practice of
pgrowingscasonal grain | &

- UNIT 1: History & Process of Producing K hadi

220 I—Ilsl;m:y of khadi, ﬂhili!ty [0 produce khadi with a view ultimately to
altaining the self-sufficiencyin cloth, knowledge and practice in
picking cotton, and its processing such us cleaning,
ginning,parallcling, carding and shiver making, spead of carding in
madhyam, Pirjan or middle carding,proficiency in Spinning Yarn,
ability to estimate the weight of yarn, count of yarn, strength ofyarn
and finished product of yarn,

UNIT 2 : Marketing & Accounting
* Preparing Khadi products for the market. Ability to work out the
profit and loss, ability to maintain accounts, such as stock
register,production register, disposal register, balance-sheet ete.,2 Year
B.Ed. Syllabus of Patna University
UNIT 3 Gandhian Thought
» Gandhian view on: Enlightened citizenship, value of work: Man
and machine, knowledgewithout character, Education without
character. Can Internet serve khadi spirit of Khadi? Role ofInternet
in promoting Gandhian values, Globalization and Buniyadi Siksha

of Mahatma Gandhi.

7. ARTISTIC CRAFT

UNIT 1: Geometrical 3D Object Study at least ~ 5 works
~«_ To develop the-basis sense of structure — detail drawings In various
positions and anglesdevelop & understand basic Shapes and Forms
“—any twisting form and its detail study. Basic Geometrical Shapes ~
Square, Rectangle, Cylinder, Cone, Intersecting Triangle, Half
rounded 3D Shapes & Circle. Medium — Pencil, Conte — Black &
Brown g st
UNIT 2 : Structure & Character Study at least - 2 works
+ . Operational problems in building up structure ~ Foliage & Trunk
~ Study for basic understanding of structure, Bending, Twisting,
Curving Forms created from nature. %
Bxpanding structure through unit ete. _
Experiments through various types of materials combinations of
Known and Unknown Rhythmic 3D s B '
Form.Medium - Wire, Plaster of Paris, Clay etc.
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| HEALTH AND PHYSICAL EDUCATION

o Comcept of health, woponiance, Cimensions wnd determinamts of
health, Health seeds ofchildten and adolescents, incloding -
&ffﬂ%“} -abled chidsesn. ' s

*  Undersznding of the body syssom—sikderm, muscular, sespiraory,

mowiaory mddigestsve wa rdation (o health finess, bones, srarcles |

and yamts, Geeir fonctions, comsaoninguries of bones,
¢ Common hezlth problems z8d disezsesCommunicsble
Cuemensmemies, dickenpon whooping cough, whearaslosisy-its
e, prevention zod cove, frmmuninstion wdfirstzd,
*  Reorotactive ad versd bhedlts KTV, ST, HIVIAIDS, responaible |
sexsdl bkl Yem BEA, Sl of Paana University.

* Sy wid veomity — G in ad omtside schools, Accidents
“t Lt wd - cots pugsa, bites, sprain, fructore, drawing asd
promeming Ways of prevention, sty Sromanake nd dog bies,
_ airedl anacks, prevention wid Geztment. B

UNIT 2: Food and Nutrition
¢  Food znd porsic Py B _. g5

cetrionts ;; *; Zﬁm SietSood habits, timing of food.

. . Dversiy of Sadian food, seasmal foods znd ﬁmivah, preservation

prevert food.

*  Fomomsicn of fool, gt i fod practices zad its globalization
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PEACE EDUCATION -]

UNIT 1: Understanding Peace as a Dynamic Social Reality
*  Awareness of relevance of peace.

. C}mllenges to peace by increasing stresses, conflicts, crimes, terrorism, |

violence and warsresulting in poor quality of life. | .5

Peace contexts: underlying assumptions, processes and

Peace values vis-a-vis Constitutional values: Importance of the|

attitudes, beliefs andvalues of peace viz., compassion, cooperation, |

love, etc. 1 1tut] '
c. that foster inner peace andConstitutional values of justice, |

Foundations of peace: com
and intercultural andculty

imperatives. |

palssmnate and ethical decision-making |
ral_harmony, responsible citizenship, |

respect for differences moclranc deals basedon non-violence, |
inharmony with sucaincr o0 SONOMC, gender, etc. life style'|
stainable developmen? Highlights of various |

Philosophies of peace- Gandhi. Ky :
The Dalai Lama : inig; _ndlu, K”S_hnam“"hlf,Aurobindo,Badheka, -

o e

™ r._-!-.-.-r.—v—"\-— P,
= il
™

UNIT 2 : Understa International levels |
5 ndlng Conﬂ. . . .
Conflict icts, be‘dlalion and Transformation of |

* Nature of conflict; Inco

mpallblllly of ne
vels in s0ciety-
ale andgloby],

eds and aspirations, Resulting,

conflicts atdiffere
ferent Je : |
Intrapersonal, inlerpersonﬂl.ﬁ -

organizational, inters
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Understanding the role of social conditions and processes that sustain
conflict: limitedresources, poverty, political, economic, socio-
cultural and ecological conditions,environmental resources ViZ.
Water, forests, energy elc.

‘Developing capabilities for mediation and conflict transformation:

Awareness of ownidentity, cultural underpinning and communication
skills, Awareness of context of theconflict, Commitment to mediate,
Looking for alternative strategies, skills and creativesolutions to
overcome/transform conflicts

- _ ~q% WR ¥ar, 9w
W A e, TRAR SR WA T ¥, . UNIT 3: Orienting Education for Peace Building

Critical reflection on the curricular processes and pedagogy of peace

education _
» Challenging the traditional models of learning to constructivist

approaches inteaching.

e Rethinking authority relations from democratic ‘perspective;
promotingdialoguing, and developing capabilities for decision
making.

e Understanding social justice in local contexts- its implications

for beliefs,attitudes, and values and school/social practices and

conflict resolution at alllevels
Awareness of pedagogical skills and strategies for removing
tensions,examination fear, stress, corporal punishment, violence

and conflicts at schoollevel
. Becoming peace teacher acquisition of relevant knowledge,

~ attitudes, values andskaills.

.  Pedagogical knowledge for skill orientation of subject content and

teaching-learningexperience in classroom for promoting peace.

o wareness of the epistemic connection of the subject content with

peace values,e.g. language (effective communication). ?cience (.
* objectivity, flexibility), socialscience ( demoqahc ‘ethos,
Constitutional values, and Multi-culturalism, conflicts,violence
and war links with challenges to regional and local

conflicts),Mathematics (precision)
. Using textbook contents for highlighting ‘v__alues_. of peace,
particularly anti-peacemessages in direct or hidden.
* Humanistic approach to evaluation? Becoming agency for peace
in the school organization and surrounding local coxr}r.rlunlnes.
Awareness of cultural characteristics of the local communities arf)und _
school andquality of its linkages-parenting styles, disciplinary
practices, economicconditions, linguistic background, domestic
Violence, attitudes towards education,etc.
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* Inspiring movements for health, yOg TR 3y
communicationskill building, medialing conflicts 1n and aroun - DI SSRINERECIE Nt o fasrg UM/I93 w9 F TRafa
school. | | 7 & -
e Awarcness and orientation of students* attitudes towards balanceg | gHTs 3 pifst ae & T Rren

mediaexposure? Evaluation of the Peacc ~Building Processes. |

*  Understanding importance of skills and strategics ol assessment
the peace —building process in terms of attitudes, values, skills ap|
strategies at school levelmotivation and sustains of efforts, Shnring
experiences towards peace building reviewing strategies ]
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UNIT 1: Needs and Problems of Learncrs ifl bcll‘ftﬂlﬂ e | o TfEITTE WA~ ZIAZIRATE] e, (Cuico7 TN B T
+  Helping learners 10 unmlcrs!nmj sgll: m‘?]ff:c{:]::;;(;’:nc’cf“ru,g”m ang 0 m@m:—ﬁﬂm, aaafis fazm 3 TEf T %
weaknesses, sr.rll’-cslucm..sell‘-cuncc?n, peli=C y . } # et | ¢

«  Concept of Guidance and (‘i'nu?scllmg: Role & nee rnt fu“.h}'.wc &1 . frarEa, B/, T PP _
Counselling, guidance SCrvices, nature, $€opc and differep, B '“ ; Tl T

yaselling. | o
ning, attention, underachievemey, | m 2 : fereerat A vz % e Prrravfar g

hool violence.

approaches 10 guidance and ¢«
+  Academic: difficulties in lear
stress., indiscipline, dropouts, SC

+  Socio-personal: behavioral, psychological, attitudinal problemg, | WHEET, EEET, fafea Aawrs T Zm. —
«  Vocational: career planning, carcer development and career | T P ’If‘ﬁil e T |
information. v YNIRT AR oo GaieA—ama 4% 4 FfeAZ, U w1z &
+  Differently abled, disadvantaged, creative and talented group | i IR fiam &1 wfa %2, et T, 34 47 9%
students. | ST Tjﬁ’iﬁﬂ aai |
UNIT 2 : Developing Resources in Schools for Guidance o feer R TSF, PTAS %) o, B, oz oo
«  Human resources: Role of teacher, teacher-counsellor, career master, E , qfeT T Y| BN o
counsellor, medical officer, psychologist and social worker; m 3 ; oot & o W'W’_ ST FAET
»  Physical and Material resources: career corner, career literatures i

g AreYA frasan—adea & S gEiel, T4 ey AN

including charts and posters, psychological tests, materials and thejy Y3 § grafaa gated, U39 | 9HEtad 9, Sinnel 3R 998

uses | -y
N S?‘h:::] comn_wnity linkages, role of PTAs, guidance committee, | .  wET—afE AR G wEd
referral agencies. - 1_ .,
UNIT 3: Minimu%n Guidance Programme for the School - e TE W A AT, oY, Y991 SR araal
*  Group Guidance activities: orientation programmes, class talks and | * RS el 31 e R TEEE
| career talks, career exhibitions, workshops and group discussions | : - |
* Counselling: Individual and group counselling 1 . W-Eﬁ% _
* Testing Programmes: Mental ability, interest, attitude and aptitude ED1239 ﬁiﬁﬁ'@m 'f —THRETIRERS.
* Development and maintenance of cumulative records . EDGS87 Guidence and Councelling ' —P. K. Panda
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. ¢ __ g . - UNIT 1: Understanding .
ﬁl@ ¥ AR Eﬁ AT~ b1 <@g wfeaal 3N ! ' «  Self-Awareness: Recognition of self-character, self-confidence, self-
TAANE, W BT FH G, AA—SqRON . ee—feard | | worth, self-esteem,and self-development and self-assessmen. - of
¢ AP AR e o SIIRT—ArIEe ] q=re] & qAPI 3R | e Understanding adequate self as aplimtmf pggil;f ::ipmwd
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. | ' sdeniity ¢ cacher.
. wlopment of pmftﬁsmnal sdentity of a e
Birerems | - cacial milicu on self.

»  Awaronoss of the influence of SOCK S
 Naoanve SXPeneness oonerate SIress, anger aggression.

PG e

e Yooz modiialon. angEEs e
nositive physicalhealth and amtu‘us- | o dnderi

. Awasrencss of own identity, social identity, cultural underpiningg,

+  Developing capebilities for meadi

gmm saacher and student.skills and srategies for contlict resolutiop
e  Alsrnative strategics and creative solutions to overcome/transforp

i (T grri . L-:.:. b

confhch ‘

UNIT 3 : Becomine 2 Humane Teacher

. Npumine capebilities for critical self- reflection; transcending past |

DaSalVe SXPETISACES.
«  Development of seasiavity. 1mportance of empathy.

« Develonine skills of communication: listening to others, Sharing |
feclines. descriptivenon-judgmental feedback, empathizing, trusting, |

«  Self-discipline, seli-management 1% Removal of prejudices, biases
and st=reotvpes and buildmg multculturalorientation;

«  Nururing ethical behaviour, positivity, non-violence, love and

*  Hzbnual seli-reflection by using daily journal on experiences.
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PSS-01 :

UNIT 1: Planning for Teaching

*  Meaning and importance 0
B.S. Blooms Model.

{ lesson planning, Steps of lesson plan-
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o Skills of teaching: Core skills |
Teaching of Prosc. Major steps in (he planning of a prose lesson.
° Tcaching of Poetry. Objectives of poetry lessons. Major steps in (he

planning of a poctrylesson. | | |
e  Teaching of Grammar. Place of Teaching Grammar 1n the tcachlng

of English. Methods ofteaching Grammar and its planning

UNIT 2 : Aids of Teaching
»  Meaning and importance of teaching aids. _
«  Simple teaching aids: Black board, picture, chart, models, maps,
flash cards, puppets, andso on. |
« Technological Aids: Radio, Tape recorder, Television, Video, OHP,
LCD, Lingua-phoneetc. |
* Computer Assisted Language learning. |
» Language Laboratory and its importance in teaching of English,
*» Innovations in Teaching Aids in English.
= English library, English classroom. -
UNIT 3 : Evaluation Techniques
* Concept and types of evaluation.
*  Characteristics of a good test.
* Construction of achievement test in English
*  Waysoftesting- reading, writing, speaking, grammar and vocabulary.
* Qualities of an English Teacher- an evaluative approach
“——\__
EDG90 New trends in Teaching of English

—Hena Siddiqui

and planning Micro-lessons.

. G.ena'r'al principles of language teaching with special reference to
Hindj as mother-tongueand national lan guage,

plan- B.S. Bloom model.

*  Basis skills of languages.

* Methods of leaching Hindi to 3 multilingual class,

Meaning and importance of lesson-planning, Steps of the lesson -
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UNIT 11 : Aids of Teaching F
+  Meaning and importance of Teaching Aids s i
Simple Teaching Aids: Blackboard, Picture, Chart and Map, Models, -
Flash cards, Puppets,Magnetic board etc.
« Technological Aids: Radio, Tape-recorder, Television, Video,
Overhead projector, LCDprojector, Gramophone and lingua phone.
»  Computer Assisted Hindi language learning.

+  Language laboratory and its Importance in the teaching of Hindi
LLanguage.

»  Salient features of a good text-book in Hindi
Unit 3 : Evaluation Techniques

. ConCept and types of Evaluation,

*  Characteristics of a good test.

*  Construction of achievement test in Hindi with Essay type, Short
answer type and Objectivetype items.

e W:tys of testing reading, writing, speaking, grammar and vocabulary.
*  Qualities of an Hindi Teacher-an evaluative approach.

qea-J&ich _
ED004 f&=<1 forequr —THITSA U

PSS—03 : METHOD OF TEACHING SANSKRIT-PART (1I)

UNIT 1: Planning for Teaching .
Translation method for teaching Sanskrit, Its advantages and limitations.
« Direct method for teaching Sanskrit, its main principles and
techniques.
e  Other methods-: Traditional Method ,Textbook Method .Elective
~ Method, CommunicativeApproach, Inductive and Deductive Method.
+" Meaning and importance of lesson-planning, Steps of the lesson

-plan- B.S. Bloom model. | | |
e Skills of Teaching: Core skills and planning mlcro-lessons for their

development.

* Basis skills of languages.

UNIT 2 : Aids of Teaching R 1
*+  Meaning and importance of Teaching AldS. |
¢ Simplc'Teachin ¢ Aids: Blackboard, Picture, Chart and Map, Models,

Flash cards, Puppets,Magnetic board etc.
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al Aids : (Audio-
deo,Overhead projector,
d Languagc learning.

.. visual Aids) Radio, Tape recordey
‘ chlln‘?lﬂgi‘:i Gramophone and Lingua phﬂnc’
Television, |
.  Computer ASSISIC
.  Language laboratory
language.

UNIT 3 : Evaluation Techniques |

«  Concept and types of Evaluathn.

. Characteristics of a good test. o
« Construction of achievement test in Sanskrit with Essay type, S hory

answer type and Objective [ype items..
«  Wavs of testing reading, WIT ting, speaking, grammar and vocabul ary,

.  Qualities of an Sanskfit Teacher- an evaluative approach
- qIgg-gih -

ED365 |ighd R0l -- —rar gy

[ PSS-04 : METHOD OF TEACHING URDU-PART (II)

and its importance in the teaching of Sangkpiy

UNIT 1: Planning for Teaching
» General principles of language teaching with special reference to
Urdu as mother-tongue. _ - N
* Meaning and importance of lesson-planning, Steps of the leéson
plan- B.S. Bloom model. = e '

*  Skills of Teaching: Core skills and planning micrc-léssons for their
development. : '

* Basis skills of languages.
*  Methods of teaching Urdu for Non-Urdu spealdng-peopl‘e

UNIT 2: Aids of Teaching

zlear;ing and 1mportance of Teachin g Aids
imple Teaching Aids: Blackboard. P; c -I '

.' , Picture, Chart a
Flash cardftr Puppets,Magnetic board etc. . - nd e MOdelS? -
Technological Aids: Radio, Tape-
Overhead projector, LCDpro je

recorder, Television, Video,
ctor, Gramophone and lingua phone.

Bazm-eAdab,Mobahisa, bi :KhuShNaWeSi,Mushaimh, Baitbazl,

£, 1 & 11 Year BRA, Pata. J.P. Uni., Bihar m
O,
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UNIT 3 : Evaluation Techniques
* Concept and types of Evaluation.
* Characteristics of a good test.

* Construction of achievement test in Urdu with Essay type, Short -
answer type and Objectivetype items.

*  Ways of testing reading, writing, speaking, grammar and vocabulary.
*  Qualities of an Urdu Teacher- an evaluative approach

ED418 ¢ firaror —uH. §, wE

PSS-07 : METHOD OF TEACHING HISTORY PART (II)

UNIT 1: Aids and Activities in History Teaching
« Teaching learning materials, Reference material- Archives.
archeological survey report,newspaper and periodicals etc.

+  Selecting and using teaching aids &audio visual aids with special
reference to historicalmaps, posters, cartoons, articles, books, ancient

collections, community resources.
"« Organizing co- curricular activities- history club, study circles, debate.
exhibition,seminars and discussion, preparation of scrap book,

history museum.
«  Role of tour and excursion in history teaching

UNIT 2 : Instructional Planning +
+  Skills of Teaching: Core Teaching skills and planning of micro-
~ teaching lesson fordeveloping the skills.
o  Planning for effective instruction in History.
o -, Unit Planning : Need and steps. |
-+ Lesson Planning- procedure for effective planning
UNIT 3 : Evaluation in History
e  Concept of Evaluation and Purpose of Evaluation.
Types of Evaluation: Formative Vs Summative, External Vs Internal,
Criterion-referencedVs Norm-referenced evaluations.

« Tools of Evaluation. |

+ Qualities of a good evaluating tool. _ ._
. Essay and objective type tests- their merits and limitation.

e Construction of Achievement Test 1n History.

“—__—__—___—_—-_—————-
qIga-Rd

ED041 sferera fvaror i — TR

EDG61 Methodology of Teaching History ~Gursarandas Tyagi
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~hing Atds, different types of teaching aids.
mh rin the t,ﬂeull\‘t, use Of teaching aids.
¢

t n

ics Club
eloping low cost aids.

UNIT 1: . Aids and Activifies inG

. Importance of 1€
+» ROk of C‘l‘pt":“ pﬁ"

. Omanmng CO-CUMIK
discussion andsymposiurn, Civl

Using community resources In dev

e Planning
[NIT 2 : Instructional Core Teaching skills and planning of micry.

. Skills of Teaching:
teaching lesson forde sveloping the skills.

‘Planning for effective instruction in Civics.
Uit Planning : Nead and steps.
. Lesson Planning- procedure for effective planning

UNIT 3: Emluatwn in Qivics

« Concept of Evaluation and Purpose of Evaluation.
Tvpes of Evaluation: Formative Vs Summative, External Vs Internal,

Criterion-referenced Vs Norm-referenced evalu at10ns

« Tools of Evaluation.
«  Qualitiss of a good evaluating tool. |
« Essay and objective type tests- their merits and hmltauon

e Construction of Achlevement Test 1n Civics

ED4853 mmmmmm _TREEE E

PSS-09 : METHOD OF TEACHING GEOGRAPHY PART (II)

UNITI: Geo’[mdnng Aids and Co-curricular Activities |
4 h tea .
. Teacia:; zl d&Chcr l'equmamems’ ql_lallt_lﬁs of Geography teacher.
* Mass media
- Gfﬁmphy room, lab, Geoe
€quipping, maintainin o
*  Importance ap
d organization of fields trips, visits, excursion.

*  Geography based
obby, cl
Unit2; Imtrucﬂonal Plannmgy Ubs.ctc.

cfaphy museum- importance, designingr

_'b T P Y
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*  Preparing the programme of work for the year.
*  Micro teaching.
* Lesson planning- meaning, importance, format, characteristics of a
good lesson plan.
* Planning of practical work in Geography.
UNIT V : Evaluation in Geography
« Purpose and importance of evaluation in Geography.

+ Formative and summative evaluation.

»  Unit test-meaning, importance.

»  Preparation of achievement test in geography.
« Well balanced question paper in Geography.

ED046 ST ferequr

PSS-10 : METHOD OF TEACHING ECONOMICS PART (1I)

—v=. . i

UNIT 1: Teaching Aids And Co-Curricular Activities
. Importance of teaching Aids, different types of teaching :uds and
their effective use inteaching of economics.
e Role of Co-curricular activities in economics teaching.
« Organizing Co-curricular activities in economic teaching-Debate,
Seminar, conference,panel discussion and symposium, economic

club, Wall magazine, magazine, quiz.
« Role of economic teacher for use and development of th::s:. teaching

aids.
« Using community resources
UNIT 2 : Instructional Planning
. Unit Planning: meaning need and steps.
« Core teaching skills.

«  Development of micro plan.
«  Lesson planning-Procedure of preparing lesson plan.

UNIT III ; Evaluation in Economics | | -
«  Nature of educational evaluation, its need, role in educational proceaai

. . a G ¢ LI - ance‘ uses ut
'« Evaluation procedure for appraising learner's perform

evaluation. | TR
\ wechive L -
* Behavioural approach to testing instructional objectives I

- 3 tt-&t
* Planning & Preparation of unit test and achievement
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i O]":'n ook ciamlﬂﬂllﬁﬂ C\'ﬂh]ﬂlll‘lg .}ﬂ‘: ] Ky on hank‘ llss*lz : METHOD OF TEAC[‘ING COMMERCE
e  Dingnostic el and Remedial Teaching , PART (I1)
g 'i?rf‘ﬁ UNIT 1, Instructional Material- Teaching Aids and co-curricular activities
A *  Meaning, Importance and use of teaching aids in teaching of Commerce.
ED4S4 WWW g“”EiiI Lol =1 QT (R0, *  Criteria for selection of Instructional material and equipment.
EDG46 Teaching of Economics —J.C. Agarwy| ‘ g(i]fferript audio visual equipment and material used in Commerce
ucation.
PSS-11 : METHOD OF TE ?CII:)ING HOME SCIENCE ; g;gg:::: ntypes of co-curricular activities for strengthening Commerce
' PART ( Attt .
*  Useof Software and Hardware in teaching of Commerce.
UNIT 1: Instructional Strategies for Home Science Teaching UNI.T " ‘Practicz}l work In Coererce.
«  Methods of teaching Home S¢.- Lecture cum Discussion methq d L& Plfnnnlng for Teaching Commerce
Demonstration method,Project method,Problem solving . Ul’?lt Plan and lesson plan. _ | -
method.Laboratory method, Team Teaching, Assi gnment,Home »  Micro plan for the development of core teaching skills.
expernence (activity) method. B . . Lessor} pla_nning pr.ocec!ure— Selection and o}-gan:lzmian qf content.
«  Teaching skills & their development- Development of core teaching . Plannfng lnst{uct_lon - Commﬁerca, Statng 1nstm§p0t;31 dar:d
skills through microteaching, simulation. - ‘ léehavmral objectweh, Pregl)ar;tlon and use of TeachingAids 1n
. : e | , g t nse.
« Lesson planning- Procedure of making an effective lesson plan. . - Plin r::::;c;e;n:; :, :rli le ns(‘:l; ;:n e:::?i E:Zuntan ¢y and budget
« Balance of theoretical and practical aspect in lesson plan * 'iJNIT 5 . Evaluation in Commerce ' | =,
UNIT II : Problems of Home Science Teaching e Conc e}pt < of Evaluation.
*  Problems of Teaching Home Sc. in Schools. sulo®r . s ' "+ Measurement and tests.
* Teaching with gender discrimination. -~ . . + _Types of tests. 4
. Teach?ng as an optional subject. . . - -~ = - Developing different types of tests in Commerce including Diagnostic
*  Teaching without Practical approach. ' | . Tests.
- * Teaching in later stage . Remedial Teaching. .
UNIT III : Evaluation in Home Science o .+ Preparing an Achievement Test and types of test items.
. goncep t and purpose of Evaluation, | - ' _
: T}’Pﬁs of evaluation- Formative-Summative, External- Internal S . W‘W -
ools of evaluation_ ’ . ’ | ED193 -a-lﬁr“.—q W | R qre m
' Ssualm&s of a good Evaluating Tool, | | CT . .
Pl >4y and objectives type tests, |
*  Flanning and construcy; -
*  Selection of 3 S elonlof Achievement Test, .
valuatj : DLW S B R .
knowledge of the ot ting tool_for evaluate the practlcal | . UNIT 1: Teaching Aids and Activities in Physical science
 _—_’__ '« Teaching aids in Physical science- Pfudioit\ﬁSUﬂ-A“dm'“’S““]tS““*
W.W B .. Motion, Twodimensional, Three dimensional.
ED078 Wﬁm ﬁT&'NT ¥ ' | . Preparing low cost improvised teaching aids.
' =9, @, shareray/sh.d, i1 '
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» Physical Science .LnbOTilt("l’ 4 UNIT 2.
SMpOrEnce, . ooching Physical Science  Pedagogical Analysis of following Tophes b o 4
. Use of community resources it tcaching Fiy: t] : " ' Structure and function of cell organelies-, DUILoR In plants and
' - > B » ] Ya | P S ’ o " . ’ 4 7 ; ey P ’ '
Non-formal approaches 1n Physical science teaching- science cly}, animals, photosynthesis, respiration 7 il-mmfffi and man, 1ranspor
system in animals gxcretory sysiem

»

System in plants and circulatory ,
in man, reproduction of plants and animals, plant hormenes and

field trips, science fair,science quizzes
ccole '!;icnllmInnce.PedagﬂgiC

. [nstructional Strategies in Physical Science , ‘
o al analysis should consist of

« Uni and lesson plan. ]
Dwit i ’ f teaching skills [dentification of concepls,
« Micro plan for the development of core teaching . ' Listing hehaviour outcomes
« Lesson planning procedure-Selection and organizatie Of “Onleny, y l:i;;tin{f }:];iuvz:tifm roﬁe(lu}é
Planning instruction inphysical science, Siating mstrl{(:tlona[ and ‘ Li';lin&: ' :; .iticq a:d Ic-x -ril;lcnm
behavioral objECﬁVe . Preparatlon and use of TCaChlﬂg AidS In UNIT ) .‘Ev;"j:“::n lll Biolog?c |
physics e — the_srudents T *  Concept and purpose of evaluation
UNIT II : Evaluation in Physical Science ' e T pf |p . F ive V S tive, External Vs Internal
) ——_——— f evaluation. ypes of evaluation- Tormative Vs Summative, External ¥ | 2
Mcaniag snd purp-mse i : .. k- ' Criterion- referencedVs Norm- referenced evaluation,
»  Types of evaluation- Formative-Summative, External-Interng], e Tools of evaluation.
?ino:qe’af]cren-cedNorm- referenced. - . : ¢ Qualities of a good evaluating tool.
. 00 _ Py uaton. ‘ ' . | | -+ 'Essay and objective type tests- their merits and limitations, Measures
Qualities of a good measuring tool. o g, of their improvement.
» Essay & objective type tests, v T e o '« Construction of Achievement test in Biological Science
R . . ' : - * ' _——______—_____—__-—————'—-_—_-
Teacher made and Standardized test. - | s '
e / - 9Ig-GID

»  Planning and construction 6f an achievement test.
- _ . ED971 <ig fagm @t fgoreneA
W‘W -, PR ~ EDG107 Teaching of biological Science ¢ 1at;
“DG139 Teaching of Science L ' - | . 1. B, s
. _ ._—Slllilita Sundriyal

UNIT 1: Teaching Aids and Activities in Mathematics
+  Teaching aids in Mathematics- Audio, Visual, Audio-Visual, Still,

Motion, Twodimensional, Three Gimensional.
s« Preparing low cost improvised teaching aids.
Using mathematics as a game for recreation-Quiz, Fair, , Puzzles,

Riddles, magic squares.
Diagnostic and Enrichment Programme in mathematics.

+  Mathematic Laboratory & Mathematic club.
UNIT II : Planning of Mathematics Teaching

Unit Plan and lesson plan.

*  Micro plan.

* Lesson planning proc
Planning instruction in

edure-Selection and organization of content.
Mathematics, Stating instructional and
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behavioral objective: . Preparation and use of Toflc,hmg Aids in
ics. manage the students response
UNIT e Evaluatmn in Mathematics

«  Meaning and purpose of evaluation.

~+»  Types of evaluation-For nmlqummuatlvc, Exlbrnul Intcrna[
Criterion-referenced Norm-referenced. £ V02

e Tools of evaluation.
«  Qualities of a good measuring tool.

. Essay & objective type tests, Teacher made and i
Bl |
« Standardized test. 5 haiiiieid . ‘é
« Planning and construction of an achievement test. - = ;
.. | YR s _ _ ]
q
EDS44 uﬁmmﬁtm g ) /AR
EDG27 Teachmg of Mathematlcs m ' —Slyaram Yadav 3

| PSS-16 : METHOD OF TEACHING COMPUTER SCIENCE
_ PART@D

UNIT 1: Lesson Planmng and Instructlon in Computer o
*  Micro plan. | i W o |
- =~ Steps 1mmvolved in lesson plan. .. ' TR TR T 3
~» . Textbook in Computer Smence rﬁ bl
~+ Effective teacher of Computer Smence '

’ 'Teachmg Aids-in Computer Sc1ence GENET™
* Problems in teachmg Computer Smence.‘ ,
UNIT 2 : Evaluation in Computer Science - - T A e

- . '.._ o - R | - - i
‘ N - ‘:' . -!hF .rt' . lr--‘- = "i-t" : "'q-i-l :"'-1- 3 E-'-- -1"..'.._ A e il -4"; T d i " L . . < - L
- re and Need of Evaluation: . <% iieebidfivnieof o0
' . : T o I ) ' '

iy ‘-'-'h."‘- -

Objectives and kmds of Evaluatlon* Internal— External Cnterlon
referenced- nonreferenced formatlve- summatlve |

Evaluation through computer i
*  Test construction,

*  Tools of evaluation: charactenstlcs of a good measurmg tool
Unit- I11- Computer Science Laboratory RELEIR 1 ki

* Need and Importance. g f i

* . Planning and Designing laboratory

*  Equipments and material ol i

2 . Malntenance and safety measures o

Practrcal work m Computer Sc lence ”teachm g Hi SRR et




